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v o con Most small, rural schools are t egulpped to prov1db
each and every student with an education which p qvides students with
. learning experiences that are necessary for the de lopment of ‘basic
academlc and non-academic skills. Therefore, small, rural schools ,
need to’'identify and utilize ‘the various, human,,h natural, and social
resources which- comprise the community. Great potential exists withid -
the€ commupity for student learning and basic skills development. The
New Hampshire Supervisory School Union 58's Exper1mental Schools (ES)
project has developéd.a diverge strategy for incorporating
out-of-school, co#munlty or}e ted student activities into the total
learning process.,The instpuc¥ional strategy includes field trips,
guest speakers, an envirommeéntal education'nature study site, and
student placement at training sites. By using community resource
sites and.employing the talents of skilled community members in the
_education process, the small, rural school that has limited '
instructional resources can supplement ‘student learning and basic
skills development, Thus, the individual student, upon leaving the
formal K-12 instructional’ process, will have marketable skills, can,
successfully compete for HOrk, and/or further his formal educatlon.
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)
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-

educatlon»programs. .

January 1976




The American rural school is but one facet in the

character of the total community." Each and every day, .

o
'

thbléchpol is effected by the community and, in turn,

effects fhe life of its pbpulace - young and o0ld alike.

!

»

- Most small, rural schools do not possess all of ‘the’

necessary tools needed to prov{dé_each and'every student

-

‘with a quality education; that is, an education which
provides.étudents with learning ekxperiences that are
(‘ ; . - .

necessaﬁy»for fhe development of basic academic and non-

academic skills. .

In order to provide all students with basic sk;lis
developmehtﬁactivities and learning expériences, there is
* \ : - ' _
a need for small, rural schools to identify and utilize

the various resources of the communigy; those-human, natural,

and social Tesources which comprise the:community.
The New Hampshire Supervisory School Union 58's NIE
funded Experimental Schqo}g CES).project has developed a .

diverse strategy for incorporating outrof—school,Acoﬁmunity

oriented student activities into the tbtal learhing process.

The instructionai strategy includes: field trips; guest
speakers; the creation and utilization of an environmental

[




\education nature study site; and student. placement at
' o N

. . .
v ) i . A

training sites. -

FIELD TRIPS

"Groups of students are taken out into the community

to both observe and interact with local area resoprces."vx ;
. - . {i; - '\v s e
The field trip is an instructional method whereby L

’

students leave the classroom and go into the environment

of the community for purposes of learning more about the
day-to-day lives of co ity members,and to develop their
awareness and percepfidrs of'the charatter of life space

phenomena. '

'GUEST SPEAKERS

’

——

Commuﬁitx resource\people appear in classrooms for

purposes of meet Ag w1th students~ to discuss thelr JObS¢

‘thé community, an the\=veryday life ‘of the c1t1zenry._

For those comﬁunit reedurce sites which are 'off
limite: to students, guest speakers}can appea; before | - ; ™
.studen£ gfoupein;the sehool se;ting ;nd can discuss - R
as well as g;th;cally.show‘- the site;ehabécteristics and

‘.

-~

1 Peters, Rlchard "Phe Utilization of Natural, Social and

Human Community Resources In The Process Of Student Career P
Awareness Development". AERA Report, April 1976, pgs. 7 -8.




\\\\\\\ day-to-day processes. ’ )
//

Guest speakers can’also provide live demonstrations

for students and can address. themselves to specific

student interests - as well as answer their dJuestions.

)ZA.<\ ENVIRONMENTAL EDUCATION NATURE SITE(S)

| i - Lo | -
Environmental education' sites are areas of the

community which are set aside and developed for purposes
of student exposure to and interaction with facets of the

natural surroundings.

” [

Within this/these clearly defined natgre site area(s)
\ - . Iy - . . - -

can be found a series of'trai1s, experimental study stations,

and clearly identified natural phenomena. -

The EE nature site(s) is/are a microcosm of the total
. natural communitj environment. The seiectedamea(sj ie/are
leCatibns - within the:eontext of the.total community; that
'geograph%cai eetting which'encompasses man—made‘as weli as
'naturalvpnenomena - to which students can gn totconduct~

_ _ . .

nature'etudies and to develop both a knowledge and an

9

appreciation of the natural world about them.

¢ C . . 4
A ° - ‘- " ’ N =4

The development of -the nature site area(s) can be a .
student‘préjeét, a shared project-involting.students and
i/' ) A parents, or a communlty soc1a1 organlzatlon S progect for

s,

communlty betterment and the advancement of learnlng.
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TRAINING SITES

7

Out-of-school training site experienees should be skills
“ -
development in nature; that is to say, planned opportunities

*

for students to ieain basic skills at a learning site'other
than the school'settihg.‘ Site experiences should be skills

" & development (training) in nature rather than actual work without

- . )

N : . ‘ .
-wages. These experiences should be learning activities rather
: ]

‘than opﬁorpunities for skills applicatioﬁ;(work).

o

Students ghould be grotated thro gh several occupational

_areas in & traiming site'expefience ckcle and not stay toq long
) 7 ~— ?

in ény one:skillé'area. Ideall&, students should be rotated not - *

only within a site but between sites.

)

A site placement program should styive to identify the
'entry level' ébility of each student - prior tovbeihg_placed at

. . 7 Y L4
a site. ' Once the 'entry level' has been determined, then a site
* .experience can be .planned which wilﬁygwgggde adequate timekfor

'skills developm%nt - but will noﬁﬁbe 86 ong in durafion that
the ‘student reaches the point, at which tile Yhe site experience

ceases to provide for skills devglopment (trainin 'bpt-rather -
‘ U . o ~
encourages and provides the opportunity for skills applix

¢

 (work).




In order to properly determine the student's ability '

or degree of skills development in a vocational skill area
1 . ‘ , °<

| prior to his/her plaéement,'standardized/commercial aptitude
tests or other megsurement devices such as an océupatibnal

awareness inventory should be;used. Two inventories are
. ‘ S _/

"

geadily available for such‘purpésés. AThaf/ére The Career .

[

Awarenéss;Inventory;’published b&,Schdlastic;Testﬁmg Service,»‘

480 Meyér Road, Bensenville, Illiﬁois\ 601Q§, and The Career

Maturitgf;nventory;.puﬁiishéd.ﬁﬁ CTB/McGraw—Hill,-Dél.qupg3 _

Research Park, Monterey, California 93940.»

L v‘ '.1 . .
° By predetermining entry level abilities/skills, site
placeMenﬁ plantters can better identify student needs and can

seleqt/Sftgs, develop performance objectives, and determine
~ B Y ‘> . . )
~~—peripds of site placement time which best enhance student
°1ea1:ning and skills development.

\’.

seﬁeral}ppe—placément activities which must be

undertaken and caompliéhéd béfore‘Stydents actually begin-

: \

site experiences.\ T )
: . ) , NP
q E~=]

* 4

1. ADEQUATE TEACHERPTRAINING - to provide a basis for -

‘"tegcher uﬁdénstanding$§},ghebpuppoée(s) and value{s) of ‘3

udent site placement.




2. IDENTIFICATION OF STUDENT ENTRY LEVEL 'ABILITIES/SKILLS - -

a basis for establishing site experience performance objectiveé

9 : TN
and determining the period of site placement time. ,

%. EMPLOYERS/SITE SUPERVISORS MUST BE ORIENTED TO THE B

[} 1

'PROCESS OF STUDENT TRAINING - to understand.that the site

placement experience is to serve specific pﬁrpoéés (stated ]

'-‘1‘ - . -
performance objectives) and to make site supervisors aware '
of each student's site entry level ‘abilities/skills development.

4. PARENTS MUST BE THORdUGHLY INFOBMED_-Vas to the purpose(s) -
. » R . . A. ‘ ARG . . v . .
f%;» student Bite placemeént. e .

} “ . |
-
*~

bnce a site hgg been identified,_performgnce objéctiVes
have géen develépe/’aﬁd agfeed upon, and the student kas'been
plgced,_there is.a need to create a étudent proéressymoﬁitofzng’
system. Tgis.éystem'shopld,serve_the.puréoée\of determinihg
%

whether stated performance objéctives»arg\Peing/ﬁéﬁe been met

and to guarantee that the student <is benefiting e
s vee y . , 1

ducationaglly
fiom the éxperience. \

. t . . * ! '}'
& : . :

' . B ‘ﬁ % . . v v
The *system should-ineclude: , T

b}

»

v | ’

» 1. periodic sité sgpefﬁisor;:jévaluations;_oral and

" written, of stident performance

s

nd.objectives ‘attainment.

, . # , _
27/§ggéent weekly peports;'oral and written, as to site

‘k.v
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_ activities, skills development, and percetved levels of ,
] P . ) .
objectives attainment - as ¥ell as site supervision.
: , . _ | . -

'3.‘¥he supervising gnpgran,coordinator's periodic
written evaiua%ions of student progress and éite;apbropr;atenesgl

<
9

| BN b

L}

\ L \
fg}\foals/objectives attainmént.

A

; - There ére'sqxeral-'rules-ofEthumb' which must be adhere&

to when placing students af_ community rescurce srtqs - for ®

“pu&poseé of skills development .and hands-on expérienées.'n
. . m . ) . B . r&
The_site«plécement program mﬁst_stfiVe to gparantee that:

\ o I a3

-

§ite training and skills development activities and /.

. * :
. \“ . . - — - e . . .
experiences are similar to that training and tq those skills -
“ . : | T . N [y
) dgvelopment activities and experiences given'in a7vocational-
§ . % R B . ° ® B

program. .

~

-

v

2. the sBte training is for the benefit of the student(s)
. vx\/ ) . , w ‘ | k ) ' ’ .
“and serves the a%taikmentrof predeﬁermined performance\Bbjectives._

-

o

Pl

5.,due‘to ‘the fact that the student_is placed as a tréinée
v " ‘

at a site-for pugposes of skills development and not for skills

{ . B
. ‘ N . i ‘.« ’ Y . 4
. - ° application (work), the student -does not displace regular #_

o ~employees. : | R

b .
3 *
e -

4.'becéuse.the“studeht(s):is/are placed at a'sité for-

’ o . - X . \

training and notato work - that the émpioyer/site supervisor

14

O . . /
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-
. . ) . ,
A ' : ' 7

who prOV1des the tralnlng derives no 1m$ed1ate advant§ge from

‘the act1v1t1es of the student - and that on occasion h1s/her

@ A “‘»-._. ) “

?operations may actually be impeded..
NN T

at the conclusion of the training period.. ‘ : )

rural school, that hes limjted instructional respurces can

9 »
! . !

5.-the stydent(s) is/are'not necessarily entitled to a joh

4
-~

6. the employer/site sugervisof\and the student(s) under-
1
stand that the student(s) is/are not entltled to- wages for\the

time spent at the site’in ‘training. ThlS understandlng must be .
’ - ¥ - o~ . .

.
]

LN

- made clegar to Rarents - and the arrangement'muSt be agreeable to

them as well.
) . " . 2
9. ftudents should not be placed at s1tes where they would

C§H§ in contact w1th any facet of an occuaption that is cons1dered

| . .
R ° ~

‘hazardous. .t e ; ,_nn,/'

) AR

In short, the purposes»for student s1te placement are to
&
supplement the exlstlng 1nstructlona1 faC111t1es of the small///

rural school with those facilities and human resougces/found
: . e .
at community resource sites, and to provide students with

opportunities‘to develop. basic vopational/skills asvwell as to.
. . ) .’. .: . . . \‘ o ' ‘/"‘ , - ‘_\ ’, - . a . |
gain practical hands-on experiences. ‘ s .

>
~.

Bj using community resource sites and employing the talents
2 - T . N '

of ski%&eg gOmmunit&fmembers_in the educationfproéess, the\small,

~ ' o ' N

AN
\\

N




Ly
o
\
- -
»

-

, 2 ot ., L.

’

thus helplng to pro&pte a product the 1nd1v1dual student

‘Fp| v'

'supplemeut‘étuﬁént.ieéfning and basic ékills’devélopment -

’,who‘- upon 1eav1ng the formal Klndergarten through grade e

-

3

x" ‘. 4 - . ) he
"twélve'instfuctional process galled "schooling' - will SN
. - . : s ' R oo
~ : . . }\o\\ . ' ‘la - . S
> develop marketable skills, can successfully.compete r
» _ ¥,/" « N % .
> : » S N Y °. N . e .0 '
work, and/or further his/her formal reducation -'if go desired.- *
€ -
5 . . ) . ‘v'
- P s . . . 2T
» There is great potential within the community for student
* . » . . N . w.. . - L]
learning and bas%c skills development - if only this fact is- -- | -
. . ‘. : -~ ¢ .
» A - e P A )
- tealized and, the ‘resources are.identifieds - o oy
. . . .. . . .
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